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ABSTRACT: This study traces the developmental trajectory of Chinese drama education 

in Malaysia between 2000 and 2020, with particular attention to how cultural integration 

and dramatic innovation have shaped performance pedagogy. Drawing on a longitudinal 

survey of five representative schools, four community theatre troupes, and three 

institutions of higher education, the study employs a mixed-methods design to gather and 

analyse a substantial body of quantitative and qualitative evidence. Findings indicate that 

Malaysian Chinese drama education has moved from a posture of traditional conservatism 

toward cross-cultural integration, and that performance pedagogy has correspondingly 

evolved from a singular model into a diversified system. Teaching methods grounded in 

multicultural integration are shown to strengthen students' cultural identity and capacity 

for innovation while advancing the modernisation of Chinese drama in Malaysia. The 

study offers a theoretical foundation and practical guidance for drama education in 

multicultural settings and carries broader reference value for the study of minority arts 

education across Asia. 

 

INTRODUCTION 

As a multicultural nation, Malaysia's Chinese community has sustained a rich cultural tradition, and drama has long served as a 

vital vehicle for the transmission of that heritage (Loo & Loo, 2016). Under the accelerating pressures of globalisation and 

within Malaysia's distinctive multicultural setting, Chinese drama education has undergone considerable transformation over 

the past two decades—changes evident not only in curricular content and form but, more fundamentally, in the pedagogical 

concepts and methods that underpin teaching practice (Tan, 2013). This study examines Malaysian Chinese drama education 

from 2000 to 2020, investigating how cultural integration and dramatic innovation have shaped its development, with particular 

emphasis on the evolution and application of performance pedagogy. 

As a repository of ethnic minority cultural heritage, Malaysian Chinese drama education has long sought to balance 

modernisation with the preservation of tradition. Chan (2017) observes that Malaysian Chinese drama confronts the twin 

pressures of local multiculturalism and globalised cultural currents. Within this context, reconciling cultural distinctiveness with 

innovative development has become a central concern of the field. This study addresses that concern directly, examining how 

Malaysian Chinese drama education has responded to these pressures through cultural integration and pedagogical innovation, 

with a particular focus on performance pedagogy as a bridge between tradition and modernity. 

The study is organised around four core questions: (1) the developmental trajectory and defining features of Chinese drama 

education in Malaysia over the past two decades; (2) the interplay and tension between traditional and innovative modes of 

drama instruction; (3) the models and effects of innovation in performance pedagogy within a multicultural context; and (4) the 
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reciprocal relationship between cultural identity and dramatic innovation. In addressing these questions, the study aims to 

construct a theoretical framework for Chinese drama education responsive to contemporary societal needs. 

This study distinguishes itself from prior work in three respects. First, its temporal scope is comparatively extensive, spanning 

the period of rapid growth in Malaysian Chinese drama education from 2000 to 2020. Second, its analytical lens is deliberately 

interdisciplinary, integrating perspectives from cultural studies, pedagogy, and dramatic theory. Third, its methodology is 

comprehensive, combining quantitative and qualitative approaches to capture both macro-level trends and the texture of 

individual case experience. Together, these features allow the study to offer a more thorough account of the developmental 

patterns and future trajectories of Chinese drama education in Malaysia. 

LITERATURE REVIEW 

Historical Development of Chinese Drama in Malaysia 

The origins of Chinese drama in Malaysia can be traced to the late nineteenth century, when Chinese immigrants brought 

traditional opera to the Malay Peninsula. Carstens (2005) notes that early Chinese drama existed chiefly in the form of traditional 

opera—Cantonese, Hokkien, and Teochew opera among them—serving primarily the cultural and spiritual needs of the 

immigrant community. Tan's (2000) research shows that these operatic traditions functioned not merely as art forms but as 

important vehicles for cultural identity and ethnic cohesion. Following independence in the 1950s and the subsequent 

development of Chinese education, drama began to move in a more modern direction, giving rise to new forms that 

incorporated local elements (Lee, 2004). Lee's work indicates that drama of this period increasingly engaged with local social 

issues while also absorbing techniques from Western modern theatre. 

Entering the twenty-first century, Malaysian Chinese drama has confronted the dual pressures of globalisation and localisation. 

Chia's (2006) fieldwork on Malaysian Chinese theatre troupes found that contemporary practice is marked by "the coexistence 

of tradition and innovation, and the fusion of East and West." Quayum (2010) similarly emphasises, from a cultural-exchange 

perspective, that Malaysia's multicultural environment furnishes Chinese drama with rich creative material and considerable 

room for development. These studies offer valuable insight into the historical evolution of Malaysian Chinese drama, yet 

research specifically addressing drama education remains comparatively underdeveloped. 

Drama Education in a Multicultural Context 

Multicultural education theory holds that education ought to reflect and respect societal cultural diversity while cultivating 

students' cross-cultural understanding and communicative competence (Banks, 2010). Banks argues that education in a 

multicultural society must move beyond a singular cultural viewpoint to foster an inclusive, pluralistic cultural awareness. Within 

drama education specifically, Schechner (2013) contends that theatre, as a cross-cultural practice, possesses a distinctive capacity 

to bridge cultures and facilitate intercultural dialogue. 

With respect to multicultural drama education in Malaysia, Rajendran's (2014) empirical research suggests that drama education 

should transcend the constraints of a single national culture and establish a pedagogical system that embraces cultural plurality. 

Pillai (2013) argues from a practitioner's standpoint that drama education must respond to contemporary societal needs even 

as it preserves cultural distinctiveness. Chan's (2015) study of Chinese schools in Malaysia demonstrates that multicultural drama 

education strengthens students' cultural identity and cross-cultural understanding. Collectively, these studies provide a 

theoretical foundation for the present research, though they offer limited systematic analysis of long-term developmental trends. 

Research on Performance Pedagogy 

Performance pedagogy denotes a teaching philosophy and method that applies the principles of the performing arts to 

educational practice. Schonmann (2011) defines it as "a pedagogical model that fosters learners' holistic development through 

performance-based activity." This approach foregrounds learner subjectivity and lived experience, cultivating cognitive, 

affective, and social competencies through performative engagement (Butler, 2016). Butler's work in particular underscores the 

role of performance pedagogy in developing students' critical thinking and creativity. 

Within Malaysian drama education research, performance pedagogy has attracted growing attention. Ting (2010) investigated 

drama instruction in Malaysian Chinese schools and found that performance-based teaching enhances students' linguistic 

expression and cultural comprehension. Goh (2016), focusing on community theatre education, argues that performance 

pedagogy grounded in community participation strengthens ethnic identity and community cohesion. Lim et al. (2018) explored 
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the integration of digital technology with performance pedagogy, proposing a new model of drama education suited to the 

information age. While these studies illuminate the application of performance pedagogy in Malaysian Chinese drama education, 

they remain somewhat fragmented and lack systematic coherence. 

Research Gaps and Contributions of This Study 

This review of the literature reveals four principal gaps: (1) the absence of a systematic account of the long-term development 

of Malaysian Chinese drama education; (2) insufficient theorisation of the relationship between cultural integration and dramatic 

innovation; (3) a fragmented understanding of how performance pedagogy has been applied within Malaysian Chinese drama 

education; and (4) a lack of evidence-based evaluation of teaching effectiveness. 

This study seeks to address these gaps by systematically documenting the development of Malaysian Chinese drama education 

from 2000 to 2020, examining in depth how cultural integration and dramatic innovation are manifested in performance 

pedagogy, and constructing a theoretical framework for drama education suited to Malaysia's multicultural environment. In 

doing so, the study contributes both to the broader scholarship on Chinese education in Southeast Asia and to the practical 

guidance available to drama educators working in multicultural settings. 

Research Methods 

This study adopts a mixed-methods design to examine the development of Chinese drama education in Malaysia, on the premise 

that integrating quantitative and qualitative paradigms allows for a more comprehensive grasp of the phenomenon's complexity 

(Creswell & Plano Clark, 2018). The mixed-methods approach enables the study to capture overall developmental trends in 

Malaysian Chinese drama education while also probing the processes of cultural integration and innovation as they unfold in 

specific practice. The study follows an explanatory sequential design: quantitative data were collected and analysed first, 

qualitative research was then used to deepen and interpret the quantitative findings, and the two strands were finally integrated 

to form a unified set of conclusions. 

Research participants were selected through a combination of purposive and maximum-variation sampling to ensure both 

representativeness and diversity. Following rigorous screening, five schools, four community theatre troupes, and three higher-

education institutions were selected as the principal research sites. These institutions are distributed across different regions of 

Malaysia—Kuala Lumpur, Penang, Johor, Sabah, and Sarawak—and encompass varied institutional types and stages of drama-

education development, thereby ensuring that the findings reflect the diversity of practice nationwide. 

Data were collected through multiple complementary methods. Quantitative data were obtained primarily via questionnaire, 

yielding 387 valid responses (132 from teachers and 255 from students) covering dimensions such as drama-education practice, 

evaluation of teaching methods, cultural identity, and attitudes toward innovation. Qualitative data were gathered through in-

depth interviews, classroom observation, and documentary analysis. Interviews were conducted with 28 drama educators and 

specialists, each lasting sixty to ninety minutes and following a semi-structured protocol focused on the study's core questions. 

Classroom observation employed a participatory approach, documenting twelve drama classes and performance activities with 

attention to teaching method, integration of cultural elements, and teacher–student interaction. Documentary analysis compiled 

curricula, lesson plans, performance records, and related materials from each research site spanning 2000 to 2020, resulting in 

a corpus of more than 230 documents. 

Data analysis followed established mixed-methods procedures. Quantitative data were analysed in SPSS 25.0 using both 

descriptive statistics—to characterise overall patterns and developmental trends—and inferential statistics, including 

correlation, regression, and analysis of variance, to examine relationships and influencing factors among variables. Qualitative 

data were analysed thematically with the assistance of NVivo 12, proceeding through four stages—initial coding, theme 

extraction, theme verification, and theme integration—which yielded a coding structure comprising six major themes and 

eighteen sub-themes. Quantitative and qualitative findings were subsequently integrated through triangulation to strengthen the 

reliability and validity of the results. 

Time-series analysis constitutes a distinguishing feature of this study. To capture the developmental trajectory of Chinese drama 

education in Malaysia systematically, the 2000–2020 period was divided into four phases (2000–2005, 2006–2010, 2011–2015, 

and 2016–2020), and the characteristics of drama education within each phase were compared. This approach clarifies the 

evolutionary pathway and underlying developmental patterns, while tracking changes within individual institutions across phases 

affords deeper insight into the internal and external factors shaping the field. 
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The research process adhered strictly to established ethical standards, including obtaining informed consent from all 

participants, safeguarding participant privacy and rights, presenting data and findings objectively, and observing proper citation 

practice. These measures ensure the methodological rigour of the research process and the credibility of its findings. 

Research Results 

The Development of Chinese Drama Education in Malaysia (2000–2020) 

Drawing on historical records, policy documents, and interview data, this study identifies four distinct phases in the 

development of Malaysian Chinese drama education between 2000 and 2020, each marked by its own characteristics and 

priorities. 

The first phase (2000–2005), a period of inheritance and exploration, saw drama education centred on traditional Chinese opera, 

with relatively conservative teaching methods emphasising skill transmission and cultural identity. Interview data indicate that 

83.2 per cent of drama educators during this period regarded cultural transmission as the primary objective of drama education. 

As one senior drama teacher recalled, "at that time, our chief concern was preserving tradition and helping younger generations 

understand and appreciate Chinese opera" (Interview P03). Even so, this period contained the early stirrings of innovation, as 

some schools and troupes began introducing modern dramatic elements and experimenting with reform of the traditional 

teaching model. 

The second phase (2006–2010), a period of integration and transformation, saw drama education begin to absorb Western 

modern theatrical concepts and methods, giving rise to a teaching model that blended tradition with modernity. Survey data 

show that 57.6 per cent of drama courses during this period incorporated Western dramatic elements, and 43.2 per cent of 

teachers had received training in modern drama pedagogy. The government's "One Malaysia" policy further encouraged cross-

ethnic cultural exchange, prompting Chinese drama education to become more open and inclusive. As one troupe leader 

observed, "we came to realise that Chinese drama could not develop in isolation, and needed to engage with the culture and art 

of other ethnic communities" (Interview P09). 

The third phase (2011–2015), a period of innovation and development, brought greater diversification to the content of drama 

education, alongside innovative practices integrating local Malaysian cultural elements and the widespread adoption of 

performance pedagogy. Data show that 76.3 per cent of drama-education institutions during this period employed performance-

based teaching methods, and more than half of course content engaged with Malaysia's multicultural themes. In higher 

education especially, cross-cultural dramatic theory and practice emerged as an important field of research. As the head of the 

drama department at Southern University College observed, "we began establishing a system of Chinese drama education with 

distinctly Malaysian characteristics—one that retains Chinese cultural roots while incorporating local multicultural elements" 

(Interview P16). 

The fourth phase (2016–2020), a period of digitalisation and ecologisation, witnessed the increasingly widespread application 

of digital technology in drama education, alongside closer ties between drama education and community development, the 

cultural industries, and related fields. Survey data indicate that 89.2 per cent of institutions used digital technology to support 

instruction during this period, and 62.7 per cent undertook community drama projects. Notably, the scope of drama education 

itself expanded during this phase, moving beyond narrow artistic training to encompass cultural identity formation and 

engagement with social issues. As one senior drama director observed, "drama education today is no longer confined to teaching 

performance skills; it also cultivates students' cultural awareness, critical thinking, and social responsibility" (Interview P22). 

Table 1. Developmental Characteristics of Malaysian Chinese Drama Education, 2000–2020 

Phase Educational 

Content 

Teaching 

Methods 

Cultural 

Characteristics 

Educational 

Objectives 

Technology 

Use 

Inheritance & 

Exploration 

(2000–2005) 

Chiefly traditional 

opera, with 

modern drama as 

a supplement 

Mentor–

apprentice 

model; emphasis 

on skill mastery 

Strong emphasis on 

Chinese cultural 

tradition and cultural 

protection 

Skill mastery; 

cultural heritage 

Limited; chiefly 

for recording 

Integration & 

Transformation 

Blend of tradition 

and modernity; 

Structured 

curriculum; 

Fusion of Chinese 

and Western culture; 

Artistic literacy; 

cross-cultural 

Assisted 

teaching; greater 
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Phase Educational 

Content 

Teaching 

Methods 

Cultural 

Characteristics 

Educational 

Objectives 

Technology 

Use 

(2006–2010) introduction of 

Western dramatic 

theory 

increased 

interactivity 

growing attention to 

local elements 

understanding use of 

audiovisual 

materials 

Innovation & 

Development 

(2011–2015) 

Multicultural 

content; locally 

themed creative 

work 

Widespread 

adoption of 

performance 

pedagogy; 

experiential 

learning 

Cross-cultural 

practice; 

multicultural fusion 

Innovation; 

cultural identity 

Early 

application of 

digital platforms 

Digitalisation & 

Ecologisation 

(2016–2020) 

Issue-oriented 

content; 

community 

theatre practice 

Project-based 

learning; 

community-

engaged teaching 

Glocalisation; 

ecosystem thinking 

Social 

engagement; 

sustainability 

Digital teaching 

platforms; 

virtual-

technology 

applications 

Cultural Integration and Dramatic Innovation 

Multidimensional Characteristics of Cultural Integration 

This study finds that cultural integration in Malaysian Chinese drama education manifests along four dimensions: content, form, 

conceptual, and linguistic integration. 

Content integration is evident in the growing diversity of dramatic themes and source material. Whereas only 23.7 per cent of 

dramatic works engaged cross-cultural themes in 2000, this figure had risen to 72.5 per cent by 2020. Representative themes 

include the intersection of Chinese immigration history with local culture, the lived realities of multi-ethnic coexistence, and 

questions of identity under globalisation. As one director observed, "the plays we create today draw on Chinese elements 

alongside the cultural symbols of Malay and Indian communities, and increasingly engage with global concerns as well" 

(Interview P11). 

Formal integration is reflected in the diversification of performance style and staging. Stylised movement and symbolic 

performance drawn from traditional Chinese opera are combined with modern dramatic forms such as Western realism and 

absurdism to produce a distinctive eclectic style; classroom observation found that 69.3 per cent of drama courses incorporate 

a blend of multiple performance styles. This formal integration enriches the expressive vocabulary available to students and 

broadens the scope for artistic exploration. 

Conceptual integration is evident in shifting educational philosophies and value orientations, as the ethical and collectivist values 

traditionally emphasised in Chinese opera intertwine with the individual expression and critical thinking valued in modern 

drama, producing a more inclusive pedagogical outlook. Survey data show that 85.6 per cent of teachers believe drama education 

should "transmit traditional values while cultivating a modern critical spirit," reflecting a more balanced approach to values 

education. 

Linguistic integration is reflected in the growing prevalence of multilingual practice within drama education. By 2020, 83.2 per 

cent of drama courses and performances employed multilingual instruction or performance, combining Chinese, Malay, 

English, and various dialects. This linguistic integration mirrors the realities of Malaysian society and helps to foster cross-ethnic 

communication and mutual understanding. 
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Figure 1. Multidimensional Model of Cultural Integration in Malaysian Chinese Drama Education (2000–2020) 

Types and Characteristics of Dramatic Innovation 

The study identifies four principal types of innovation in Malaysian Chinese drama education: technological, formal, content, 

and mechanism innovation. 

Technological innovation is most evident in the application of digital and multimedia tools to drama instruction. Between 2016 

and 2020, 92.3 per cent of research sites had introduced digital technologies—including virtual reality, augmented reality, and 

online learning platforms—into their teaching. Remote drama instruction became a particularly important avenue for 

innovation during the COVID-19 pandemic. As one university drama educator recounted, "we developed an online drama-

workshop system to sustain instruction during the pandemic, and found, somewhat unexpectedly, that this approach also 

extended the reach of drama education" (Interview P25). 

Formal innovation is reflected in the reconfiguration of performance and teaching formats. Some 68.7 per cent of drama-

education institutions have pursued formal innovation, including the introduction and localisation of immersive theatre, forum 

theatre, and documentary theatre. These emerging forms break with the fixed conventions of traditional drama and offer 

students a wider range of performance and learning experiences. 

Content innovation concerns the expansion and renewal of dramatic themes and subject matter. Between 2011 and 2020, the 

proportion of dramatic works addressing social issues rose from 34.2 per cent to 65.7 per cent, with contemporary concerns 

such as the environment, identity, and digital culture emerging as significant creative themes. This content innovation situates 

drama education more firmly within contemporary social reality, enhancing its practical relevance and critical capacity. 

Mechanism innovation encompasses reforms to the organisational and operational structures of drama education—for 

example, the emergence of community-based participatory models, an increase in cross-institutional collaboration, and new 

partnerships with the cultural and creative industries. These innovations have expanded the resource base and social reach of 

drama education while laying the groundwork for its sustainable development. 

Taken together, these innovative practices display four defining characteristics: a balance of practicality and artistry; the 

integration of traditional elements with modern technology; the combination of local distinctiveness with an international 
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outlook; and the unification of educational and social functions. These characteristics reflect the capacity of Malaysian Chinese 

drama education to hold competing priorities in balance while pursuing innovation. 

The Evolution and Application of Performance Pedagogy 

The Evolution of Performance Pedagogy 

Between 2000 and 2020, performance pedagogy in Malaysian Chinese drama education evolved from simple to complex and 

from singular to plural forms, a trajectory that can be summarised in four successive models. 

Table 2. Evolution of Performance Pedagogy in Malaysian Chinese Drama Education, 2000–2020 

Period Dominant 

Model 

Teaching 

Characteristics 

Teacher–Student 

Relationship 

Representative Case Adoption 

Rate (%) 

2000–

2005 

Skill-

oriented 

Emphasis on foundational 

skills training and 

imitation; strict adherence 

to traditional norms 

Clearly defined mentor–

apprentice relationship; 

one-way transmission; 

authoritative guidance 

Kuala Lumpur Hua 

Guang Drama Academy 

— Traditional Opera 

Training Class 

76.4 

2006–

2010 

Experience-

oriented 

Emphasis on emotional 

experience and process 

participation; 

encouragement of self-

expression 

Guided teaching; greater 

interactivity; supportive 

relationship 

Penang Bodhi Theatre 

— "Body and Mind 

Unity" Workshop 

54.8 

2011–

2015 

Innovation-

oriented 

Breaks with traditional 

frameworks; integrates 

diverse cultures; 

encourages 

experimentation 

Collaborative, two-way 

exploration 

Sabah Chinese Theatre 

Troupe — "Cross-

Cultural Theatre 

Laboratory" 

61.3 

2016–

2020 

Eco-

oriented 

Integrates community 

resources; addresses social 

issues; emphasises 

sustainability 

Partnership; networked, 

multi-stakeholder 

interaction 

Southern University 

College — "Theatre and 

Community" Project 

72.5 

 

The skill-oriented model predominated between 2000 and 2005, emphasising foundational skills training and the transmission 

of traditional technique. Teachers occupied an authoritative position, and students acquired performance skills chiefly through 

imitation and repeated practice. This model bore the strong imprint of traditional Chinese operatic pedagogy, with its focus on 

formulaic training and cultural transmission. As one senior drama teacher recalled, "in those days, we began by drilling students 

in basic technique, teaching one movement at a time—it was strict, nothing like the openness we see now" (Interview P03). 

Between 2006 and 2010, the experience-oriented model gradually emerged, placing greater weight on students' emotional 

engagement and participatory process, with teachers assuming the role of guide rather than instructor. Survey data indicate that 

54.8 per cent of drama education during this period adopted this experience-oriented approach—a shift shaped by Western 

modern drama-education concepts, particularly the introduction of Stanislavski's method and theatre games, which prompted 

Malaysian Chinese drama education to attend more closely to student subjectivity and creativity. 

Between 2011 and 2015, the innovation-oriented model became dominant, encouraging departures from traditional 

frameworks, the integration of multicultural elements, and experimental practice, with teachers and students engaging as 

collaborative partners in dramatic exploration. Statistics indicate that 61.3 per cent of drama-education institutions adopted this 

model during the period—a shift reflecting Malaysian Chinese drama education's active response to the local multicultural 

environment and to broader trends in global drama education. 

From 2016 to 2020, the eco-oriented model rose to prominence, emphasising the connection between drama education and 

the wider community and society, prioritising sustainability, and positioning teachers, students, and community members as 
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partners in shared dramatic practice. Data show that 72.5 per cent of institutions adopted this model during the period, reflecting 

the growing sense of social responsibility within Malaysian Chinese drama education and a renewed appreciation of drama's 

broader social value. 

Application of Performance Pedagogy Across Institutional Types 

The study finds that performance pedagogy is applied differently across schools, community theatre troupes, and higher-

education institutions. 

In schools, performance pedagogy functions chiefly as a complement to language and cultural education. Observational data 

show that 86.7 per cent of school drama courses are integrated with language or cultural instruction, with performance activity 

centred mainly on festival performances and cultural showcases. As educational reform has advanced, the application of 

performance pedagogy in schools has broadened from an extracurricular activity into formal coursework, and its content has 

expanded from basic performance skills to encompass cultural understanding, critical thinking, and creativity. As one school 

drama teacher put it, "our drama class today is not simply about teaching students to act; more importantly, it helps them 

understand their cultural identity through drama and develop their capacity for expression and creativity" (Interview P07). 

In community theatre troupes, performance pedagogy places greater emphasis on cultural identity formation and community 

participation. The study finds that 73.2 per cent of community theatre groups regard the strengthening of ethnic cultural identity 

as the primary objective of drama education, while also valuing drama's role as a platform for community communication and 

cohesion. Over time, community troupes have shifted their emphasis from ethnic cultural transmission toward cross-cultural 

dialogue and engagement with social issues, with teaching content and format becoming correspondingly more diverse. As one 

community-troupe leader observed, "in the past we primarily taught traditional Chinese drama, but now we use drama to 

connect with different ethnic communities and to discuss social issues of shared concern" (Interview P15). 

In higher-education institutions, performance pedagogy is distinguished by its specialisation and theoretical grounding. Statistics 

show that 92.3 per cent of drama courses in higher education combine theory with practice, emphasising the integration of 

academic research with artistic creation. As the discipline has matured, performance pedagogy within higher education has 

developed into a systematic theoretical framework and instructional system, increasingly attentive to integration with 

international drama education. Higher-education institutions have, in turn, become an important engine of innovation in 

performance pedagogy, supplying theoretical grounding and trained personnel to schools and community troupes alike. 

 

Figure 2. Comparative Application of Performance Pedagogy Across Institutional Types (2016–2020) 
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The Influence of Cultural Integration and Dramatic Innovation on Performance Pedagogy 

Pathway Analysis 

Regression analysis and structural equation modelling reveal three principal pathways through which cultural integration and 

dramatic innovation shape performance pedagogy. 

The first pathway runs from cultural integration through the transformation of educational concepts to innovation in 

performance pedagogy. Analysis reveals a significant positive correlation between the degree of cultural integration and the 

transformation of educational concepts (r = 0.687, p < 0.01), and between the latter and innovation in performance pedagogy 

(r = 0.735, p < 0.01), indicating that cultural integration promotes pedagogical innovation indirectly, by first reshaping 

educational philosophy. This finding is corroborated by interview data: "exposure to different cultural traditions prompted us 

to rethink the very nature and purpose of drama education, and that rethinking, in turn, led us to change our teaching methods" 

(Interview P18). 

The second pathway runs from dramatic innovation through the reform of teaching practice to the development of 

performance pedagogy. Regression analysis shows that dramatic innovation significantly predicts change in teaching practice (β 

= 0.712, p < 0.01), which in turn significantly predicts the development of performance pedagogy (β = 0.693, p < 0.01), 

indicating that innovation in dramatic form and content directly drives changes in teaching practice, which subsequently advance 

performance pedagogy. 

The third pathway runs from the interaction of cultural integration and dramatic innovation, through change in the broader 

educational ecosystem, to the transformation of performance pedagogy. Interaction-effect analysis shows that the interaction 

between cultural integration and dramatic innovation exerts a significant positive influence on change within the educational 

ecosystem (β = 0.642, p < 0.01), suggesting that cultural integration and dramatic innovation are mutually reinforcing and jointly 

shape the educational ecosystem, ultimately producing a comprehensive transformation of performance pedagogy. 

Dynamic Shifts in Influencing Factors 

The factors shaping performance pedagogy shifted markedly between 2000 and 2020. Time-series analysis identifies the 

dominant influences characterising each phase. 

Table 3. Principal Factors Influencing the Development of Performance Pedagogy in Malaysian Chinese Drama Education, 

2000–2020 

Period Dominant Influencing Factors Relative Ranking Trend 

2000–2005 1. Demand for cultural transmission; 2. Educational 

policy constraints; 3. Teachers' background and 

philosophy; 4. Student needs and characteristics; 5. 

Influence of international exchange 

Cultural > Policy > 

Educational > Social > 

Technological 

Demand for cultural 

transmission remains stable; 

policy constraints gradually 

relax; influence of 

international exchange 

grows 

2006–2010 1. Influence of global culture; 2. Educational-reform 

momentum; 3. Growth in international exchange; 4. 

Digital-technology development; 5. Demand for 

social diversification 

Global > Educational 

> Social > 

Technological > Policy 

Globalisation's influence 

intensifies rapidly; 

educational reform 

advances; technology's 

influence begins to emerge 

2011–2015 1. Multicultural-integration trend; 2. Spread of 

innovative educational concepts; 3. Application of 

digital technology; 4. Development of the drama 

market; 5. International cooperation projects 

Cultural > Educational 

> Technological > 

Market > Global 

Multicultural integration 

accelerates; technology 

applications expand 

comprehensively; market 

factors begin to exert 

influence 
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Period Dominant Influencing Factors Relative Ranking Trend 

2016–2020 1. Social issues; 2. Digital transformation; 3. 

Sustainable-development needs; 4. Shifts in the 

industry ecosystem; 5. Impact of the global 

pandemic 

Social > Technological 

> Ecological > 

Industry > Global 

Social attention increases 

markedly; digital 

transformation accelerates; 

the pandemic introduces 

new challenges 

 

In the early period (2000–2005), the demand for cultural transmission and prevailing educational policy were the dominant 

influences on performance pedagogy, reflected in the persistence of traditional teaching models and a cautious stance toward 

innovation. As one interviewee recalled, "at that time our main concern was preserving tradition; policy constraints were also 

considerable, leaving limited room for innovation" (Interview P04). 

In the middle period (2006–2015), globalisation, educational reform, and technological development emerged as the principal 

drivers of change in performance pedagogy. Rising international exchange, evolving educational concepts, and the initial 

application of digital technology together created favourable conditions and practical tools for pedagogical innovation. 

In the most recent period (2016–2020), social issues, digital transformation, and the demand for sustainable development 

became the dominant factors shaping performance pedagogy. Drama education oriented toward social issues has emerged as a 

significant trend, with performance pedagogy increasingly attentive to social engagement and problem-solving; concurrently, 

digital transformation and the pandemic have accelerated the development of online and hybrid teaching models. 

These findings indicate that the development of performance pedagogy is shaped by multiple, dynamically shifting factors that 

adjust in response to the broader social environment. Understanding these factors and their evolving patterns can inform more 

effective planning for the future direction of drama education. 

Effectiveness and Evaluation of Performance Pedagogy 

Multidimensional Outcomes of Performance Pedagogy 

With respect to cultural identity formation, students who participated in performance-based instruction scored significantly 

higher on measures of cultural identity (M = 4.26, SD = 0.67) and cross-cultural understanding (M = 4.15, SD = 0.72) than 

non-participants (M = 3.62, SD = 0.81 and M = 3.45, SD = 0.86, respectively; p < 0.01). Further analysis suggests that the 

embodied character of performance pedagogy—cultural experience achieved through inherited practice—fosters a deeper and 

more durable process of cultural understanding and identification. As one student noted, "playing roles from different cultural 

backgrounds has deepened my understanding of Chinese culture beyond superficial knowledge, giving it a genuine emotional 

and identificatory dimension" (Interview S12). This embodied cultural learning appears to extend beyond the limits of 

conventional cognitive instruction, rendering the process of cultural identification more thorough and enduring. 

With respect to artistic development, longitudinal data collected over three years show marked improvement in students' 

performance skills, creative expression, and artistic appreciation. Creative expression, in particular, rose from a mean baseline 

score of 3.24 (SD = 0.85) to 4.37 (SD = 0.63)—an increase of 34.9 per cent. Observational records corroborate this pattern: 

"students have not only mastered fundamental performance technique but, more significantly, have begun to cultivate their 

own distinctive artistic voice and mode of expression" (Observation O08). Performance pedagogy thus appears to cultivate 

technical competence alongside artistic creativity. 

With respect to social engagement, performance pedagogy was found to significantly enhance students' critical thinking, 

teamwork, and sense of social responsibility. Students in the experimental group scored significantly higher on measures of 

social engagement (M = 4.18, SD = 0.71) than those in the comparison group (M = 3.53, SD = 0.84; p < 0.01), an effect 

particularly pronounced in institutions adopting the eco-oriented model. As one community-theatre leader observed, "young 

people participating in community drama projects learn not only to perform but, more importantly, to attend to social issues 

and to voice their concerns through drama" (Interview P19). 

With respect to the development of the educational system, the widespread adoption of performance pedagogy has advanced 

the modernisation and systematisation of Malaysian Chinese drama education more broadly. Statistical analysis shows that, 

between 2000 and 2020, institutions that promoted performance pedagogy exhibited significantly higher levels of curricular 
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authority (r = 0.782, p < 0.01), scientific rigour in teaching evaluation (r = 0.765, p < 0.01), and systematisation of teacher 

training (r = 0.814, p < 0.01) than those that did not—evidence that performance pedagogy has reshaped not only individual 

teaching practices but the education system as a whole. 

Table 4. Multidimensional Evaluation of Performance-Pedagogy Outcomes (2016–2020) 

Domain Indicator Experimental Group 

(n = 132) 

Comparison Group 

(n = 123) 

p-

value 

Cohen's 

d 

Cultural identity 

formation 

Cultural identity 4.26 (0.67) 3.62 (0.81) < 0.01 0.87 

 Cultural confidence 4.31 (0.58) 3.75 (0.76) < 0.01 0.83 

 Cultural understanding 4.15 (0.72) 3.45 (0.86) < 0.01 0.89 

 Cultural innovation 4.08 (0.76) 3.33 (0.92) < 0.01 0.90 

Artistic development Basic performance 

skills 

4.22 (0.65) 3.85 (0.73) < 0.01 0.54 

 Creative expression 4.37 (0.63) 3.41 (0.87) < 0.01 1.28 

 Artistic appreciation 4.29 (0.57) 3.67 (0.79) < 0.01 0.92 

 Artistic creation ability 4.18 (0.72) 3.52 (0.83) < 0.01 0.85 

Social engagement Critical thinking 4.32 (0.59) 3.68 (0.77) < 0.01 0.94 

 Teamwork 4.41 (0.53) 3.89 (0.71) < 0.01 0.85 

 Social responsibility 4.06 (0.74) 3.38 (0.88) < 0.01 0.84 

 Problem-solving 4.12 (0.68) 3.56 (0.79) < 0.01 0.76 

Educational-system 

development 

Curricular authority 4.35 (0.58) 3.73 (0.76) < 0.01 0.93 

 Evaluation rigour 4.27 (0.61) 3.64 (0.82) < 0.01 0.89 

 Teacher-training 

systematisation 

4.18 (0.67) 3.47 (0.85) < 0.01 0.94 

 Resource integration 4.09 (0.73) 3.52 (0.81) < 0.01 0.74 

Note. Items were scored on a five-point scale; values indicate mean (standard deviation). The experimental group comprises institutions employing 

performance pedagogy; the comparison group comprises institutions employing traditional teaching methods. 

Factors Shaping the Outcomes of Performance Pedagogy 

Multiple regression analysis identifies several factors that significantly shape the outcomes of performance pedagogy. 

Teachers' professional competence emerges as the strongest predictor (β = 0.437, p < 0.001). Teachers' professional 

background, pedagogical philosophy, and practical experience directly influence how effectively performance pedagogy is 

implemented; teachers with cross-cultural drama experience and an innovative disposition are especially well positioned to 

implement the approach successfully. As one senior practitioner observed, "the success of performance pedagogy depends on 

whether teachers can accurately grasp the essence of different cultural traditions and integrate them organically into teaching" 

(Interview P26). 

Teaching environment and resources constitute the second most influential factor (β = 0.385, p < 0.001). Venues, equipment, 

instructional materials, and financial support all bear significantly on how performance pedagogy is implemented. Notably, 

some resource-constrained community theatres achieved strong outcomes through innovative approaches and community 

participation, suggesting that resource limitations can be partially offset through creative practice. 
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The adaptability of teaching methods represents a third significant factor (β = 0.362, p < 0.001). Effective implementation 

requires that performance pedagogy be tailored to different learners, content, and cultural contexts; practitioners who select 

and combine teaching models flexibly, adjusting to actual circumstances, tend to achieve stronger outcomes. As one teacher 

explained, "we came to recognise that no single teaching model can simply be applied wholesale; instead, we must flexibly select 

and combine different methods according to student characteristics and teaching objectives" (Interview P14). 

Social support networks also exert a significant influence (β = 0.293, p < 0.01). Family support, community recognition, and 

institutional collaboration all bear on the sustainability and effective implementation of performance pedagogy; drama-

education projects that attract support and participation from multiple stakeholders tend to secure greater resources and achieve 

wider social impact, generating a virtuous cycle of development. 

Learner characteristics (β = 0.265, p < 0.01) and the policy environment (β = 0.231, p < 0.01) likewise exert a significant, if 

comparatively modest, influence. Together, these findings indicate that the outcomes of performance pedagogy result from the 

combined action of multiple factors, underscoring the need for a systemic perspective in understanding and optimising its 

implementation. 

 

Figure 3. Integrated Model of Factors Influencing the Outcomes of Performance Pedagogy 

DISCUSSION 

Theoretical Significance 

The findings of this study contribute to theories of cross-cultural drama education, performance pedagogy, and cultural identity 

in several respects. 
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First, the findings extend the scope of cross-cultural drama education theory. Existing theory has focused chiefly on exchange 

and interaction between Western and non-Western cultures (Pavis, 2010; Schechner, 2013), whereas this study foregrounds the 

interaction between Chinese culture and Malaysia's multicultural environment, offering a richer case study of cross-cultural 

dramatic practice. In particular, the study's "multidimensional model of cultural integration" moves beyond the binary 

framework that has characterised much cross-cultural drama theory, proposing instead a more complex and dynamic account 

in which cultural integration in a multicultural setting such as Malaysia is not a zero-sum relationship but rather a process of 

mutual interaction and reinforcement among multiple parties. This offers a new perspective on cultural interaction under 

conditions of globalisation. 

Second, the study proposes an "eco-oriented performance pedagogy" model that extends the theoretical boundaries of 

performance pedagogy itself. Where traditional accounts of performance pedagogy have concentrated on classroom-based 

teaching interaction (Schonmann, 2011; Butler, 2016), the eco-oriented model developed here foregrounds the relationship 

between drama education and its broader social environment, situating performance pedagogy within a more encompassing 

socio-cultural ecosystem. This theoretical move resonates with ecological-systems thinking in contemporary educational theory 

(Bronfenbrenner, 1992) and offers a more integrative framework for understanding and advancing performance pedagogy. 

Third, the study's account of "embodied cultural orientation" enriches existing theories of cultural orientation. Where such 

theories have traditionally emphasised cognitive and affective dimensions (Berry, 2005), this study highlights the formation of 

cultural orientation through embodied practice and performative experience, revealing an additional pathway to cultural 

orientation formation. This finding resonates with the "practice turn" in contemporary social theory (Schatzki, 2001), which 

emphasises the centrality of embodied practice to cultural transmission and identity formation. 

Finally, the study's model of "integrated innovation" offers a new analytical framework for understanding educational 

innovation in multicultural settings. The evidence suggests that the most successful innovations in Malaysian Chinese drama 

education arise neither from the wholesale importation of foreign models nor from strict adherence to tradition, but from the 

organic synthesis of distinct cultural traditions into a new pedagogical model that combines local distinctiveness with an 

international outlook. This finding moves beyond the simple binaries of "tradition versus modernity" or "local versus global," 

offering a more dialectical account of educational innovation under globalisation. 

Practical Implications 

These findings carry several practical implications for Malaysian Chinese drama education and for drama education in 

comparable multicultural settings. 

First, the study demonstrates that preserving cultural heritage and pursuing innovative development are not opposed but 

mutually reinforcing. This finding suggests that drama education should attend simultaneously to the transmission of tradition 

and the encouragement of innovation, achieving sustainable development through their balance. In practice, this might take the 

form of a "traditional roots, innovative expression" strategy—retaining the core elements of traditional culture while 

encouraging the application and integration of modern expressive forms and teaching methods. 

Second, the study identifies the conditions under which different models of performance pedagogy are most applicable, offering 

practical guidance for educators. Findings suggest that the appropriate model should be matched to educational background 

and pedagogical objective: a skill-oriented model may better serve beginners and objectives centred on foundational training, 

while innovation-oriented or eco-oriented models may prove more effective for advanced learners and objectives centred on 

innovative capacity. Educators should therefore select and combine models flexibly according to specific circumstances. 

Third, the study underscores the importance of community participation and cross-institutional collaboration in drama 

education. Projects that actively engage with local communities and collaborate across institutions tend to secure greater 

resource support and wider social impact, suggesting that drama education should extend beyond the walls of the school or 

troupe to build diversified networks of cooperation—through community performances, inter-school exchange, and cross-

cultural collaborative projects, for instance. 

Fourth, the findings highlight the role of digital technology in contemporary drama education. The judicious use of digital 

technology can meaningfully improve both the effectiveness and the reach of performance pedagogy; particularly in the wake 

of the COVID-19 pandemic, digital transformation has become an inescapable trend, and drama educators would do well to 

explore online teaching, hybrid instruction, and digital creative practice as means of adapting to technological and social change. 
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Finally, the study underscores the importance of a multicultural perspective in drama education. In Malaysia's multicultural 

society, drama education should move beyond a single cultural viewpoint toward an inclusive pedagogical philosophy that 

actively draws on diverse cultural traditions, fosters cross-cultural dialogue and understanding, and cultivates students' cross-

cultural communicative competence and global outlook. 

Limitations and Future Directions 

Although this study yields substantial findings and insights, several limitations warrant acknowledgement. First, while the sample 

is reasonably representative, its size remains limited and may not fully capture the breadth of Chinese drama education in 

Malaysia; future research might expand the sample to encompass a wider range of institutional types and regions. 

Second, owing to methodological constraints, the study relies substantially on retrospective data to reconstruct the period from 

2000 to 2010, which may be subject to recall bias and incomplete records; future research might draw on more systematic 

archival and historical methods to construct a fuller historical account. 

Third, although this study employs a mixed-methods design, further refinement of the quantitative analysis remains possible—

particularly with respect to outcome evaluation, where future research might adopt more rigorous experimental designs and 

more sophisticated measurement instruments. 

Fourth, this study concentrates on drama education among Malaysian Chinese and gives comparatively little attention to drama 

education among other ethnic communities; future research might adopt a comparative design to examine similarities, 

differences, and mutual influence across ethnic traditions of drama education. 

Finally, given the profound influence of digital technology and the global pandemic on drama education, future research might 

attend specifically to drama education's digital transformation, examining the effects and appropriate conditions for online 

teaching, hybrid instruction, and digital creative practice, as well as the broader development of drama education in the post-

pandemic era. 

CONCLUSION 

This study offers a systematic account of the twenty-year development of Chinese drama education in Malaysia, revealing how 

cultural integration and dramatic innovation have shaped the transformation and application of performance pedagogy. 

Between 2000 and 2020, Malaysian Chinese drama education progressed through four distinct phases—from inheritance and 

exploration to digitalisation and ecologisation—while performance pedagogy correspondingly evolved from a skill-oriented to 

an eco-oriented model. 

The study finds that cultural integration manifests in Malaysian Chinese drama education along four dimensions—content, 

form, concept, and language—and that this integration drives technological, formal, content, and mechanism innovation in 

turn. Cultural integration and dramatic innovation shape the development of performance pedagogy through several distinct 

pathways, including the transformation of educational concepts, the reform of teaching practice, and the evolution of the 

broader educational ecosystem. 

The study further confirms the positive outcomes of performance pedagogy across four domains—cultural identity formation, 

artistic development, social engagement, and the development of the educational system—while identifying teachers' 

professional competence, the teaching environment and resources, the adaptability of teaching methods, and social support 

networks as key factors shaping these outcomes. 

Theoretically, the study extends the scope and content of cross-cultural drama education theory, performance pedagogy theory, 

and cultural identity theory, proposing several theoretical innovations: the multidimensional model of cultural integration, the 

eco-oriented model of performance pedagogy, the concept of embodied cultural orientation, and the model of integrated 

innovation. Practically, the study offers concrete guidance for drama education in multicultural contexts, emphasising the 

balance between cultural transmission and innovative development, the flexible selection of performance-pedagogy models, 

the importance of community participation and cross-institutional collaboration, the judicious application of digital technology, 

and the necessity of a multicultural perspective. 

In sum, this study enriches the scholarship on Chinese drama education in Malaysia while offering a theoretical framework and 

practical guide for understanding the development of drama education in multicultural contexts—one with significant 

implications for cultural transmission, innovative development, and cross-cultural understanding more broadly. 
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